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The Nature of Accreditation in the Western Catholic Educational Association

To understand Catholic high school accreditation in the Western Catholic Educational Association
(WCEA) context is to understand schooling as such, what ‘Catholic’ adds to schooling, and what
‘accreditation’ signifies.

WCEA Accreditation
Accreditation has to do with the determination of the quality of a school’s overall educational program.

There are two dimensions to accreditation in the WCEA context:

1) aninternal or subjective dimension
2) anexternal or objective dimension.

The internal dimension has to do with the Catholic school examining itself so as to see and declare what
it does well and what it needs to improve. Practically speaking, the school constructs a written Self
Study according to a specified format, a study that identifies school strengths and weaknesses along
with a plan to remedy the latter. The agents of this internal dimension are the school itself— in all its
persons and constituent groups—and the local diocesan Catholic school office, one of whose members
is a WCEA Commissioner. This Commissioner gives formative support to the school in constructing its
Self Study.

The external dimension of accreditation in the WCEA context has to do with an outside body verifying
the Catholic educational quality of school experience. There are two experiences in the external
dimension. The first involves a WCEA team of visiting educators viewing the school in all its operations
and declaring an initial evaluation and validation of the quality of the school. The second involves the
WCEA Commission and a secular regional accrediting agency.

The visiting educators are a WCEA team whose members are drawn from other Catholic schools within
the diocese and a chairperson from another Catholic diocese. In certain cases, per agreement of the
W(CEA and the secular accrediting agency with which WCEA partners, an individual from the latter
agency may participate in the visit. This team accomplishes its visit and writes a report concerning the
quality of the school’s educational program, in view of which the team recommends a term of
accreditation. This recommended term is sent to the WCEA and to the applicable secular regional
accrediting agency.

The second moment of objectivity belongs to the WCEA Commission and to the secular regional
accrediting agency with which the WCEA partners. At commission level, these agencies respectively
review the work of the WCEA Visiting Committee and then they affirm it or amend it. The respective
commissions authorize the findings concerning the educational quality of the Catholic high school.

In the external dimension of the accreditation of a Catholic high school, the WCEA currently joins with
secular accrediting agencies. These two agencies collaborate in the accreditation of the schools.
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The process of accreditation conducted through WCEA embraces seven principles of Catholic high school
accreditation:

e the authenticity of a school’s Catholic identity

e the organizational efficacy of the school

e the excellence of its teaching and learning

e the vitality of the school’s co-curricular programs

e the school’s responsible stewardship of material resources
e the school’s commitment to improvement

e the integrity of the school’s process of the Self Study.

The first of these principles—authentic Catholic identity—exerts a unifying effect on all the other
principles without diminishing the significance of any principle. Because accreditation is about the
guality of the whole school, these seven principles are integral to the final determination of the school’s
quality as declared by WCEA and its partnering agencies.
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OUTLINE of ENSURING EDUCATIONAL EXCELLENCE (E3)

Introduction to the School

A.

ITOmMmMOoOO®

Name

Address

School’s Year of Inception
Nature of the School
Governance Structure
Administrative Structure
Organization Chart
Administrative Personnel

School Purpose

A.
B.
C.

Mission Statement
Philosophy Statement
Integral Student Outcomes (ISOs)

Self Study Process

A.

B.
C.
D

Organizing for the Work of the Self Study

ozzr A=

Instructional Personnel

Staff Personnel

Board/Council

Parent Organization/s

Alumni Organization

Brief History of the School

Most Significant School Developments
since the last Self Study

Creating/Reviewing and Promulgating the School’s Purpose

Gathering Data

Chronicling the Process of Self Study by means of “E3 Process Forms.”

Findings ( i.e., key strengths and key areas for growth, in light of Standards and other criteria)

A.
Al

A2
A3
A4

B.1
B.2
B.3

c1
C.2
C3
Cca

D.1
D.2
D.3
D.4

Catholic Identity Standards
Catholic Purpose

Worship

Religion Curriculum

Religion Teachers

School Organization Standards
Governance

Administration

Teachers

Teaching and Learning Standards
Curriculum: What Students Learn
Instruction: How Students Learn
Assessment: Its Forms and uses
Reporting Student Achievement

Student Support Standards
Educational Environment
Co-Curricular Programs
Academic Support

College Matriculation

A5
A.6
A7
A.8

B.4
B.5

Partnership with Parents
Service Orientation

Signs and Symbols
Religious Engagement of All

Support Staff
Organizational Structure
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V.

E.1
E.2
E.3
E.4
E.5
E.6
E.7

Material Stewardship Standards
Enrollment Resources

Educational Resources

Plant Resources

Funding Resources

Business Operations

Promotional Operations

Strategic Material Planning

Discerning Areas for Vital Growth

Educational Improvement Plan (EIP)

A.
B.

Implementation of the Prior Plan from the last Self Study
Current Educational Improvement Plan
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The Standards of Ensuring Educational Excellence (E3)

A. Catholic Identity Standards

1. Catholic Purpose
The school has a mission statement and a philosophy statement that indicate the integration
of the Roman Catholic Faith into all aspects of school life.

2. Worship
The school ensures regular opportunities for the students to experience prayer, retreats, and
the Sacraments.

3. Religion Curriculum

The school uses a Religion curriculum and instruction that is faithful to Roman Catholic Church
teachings, subject to the authorization of the Local Ordinary, and otherwise meets the
requirements set forth by the USCCB.

4. Religion Teachers
The formation of religion teachers for catechetical and instructional competence is ongoing.

5. Partnership with Parents
The school maintains an active partnership with parents whose fundamental concern is the
spiritual and academic education of their children.

6. Service Orientation

The school helps students develop a service-oriented outreach to the Church and civic
community after the example of Jesus who said, “I have given you an example so that you
may copy what | have done.” (John 13:15)

7. Signs and Symbols
There is widespread use of signs, symbols, sacramentals, traditions, and rituals of the Roman
Catholic Church throughout the school.

8. Religious Engagement of All
All school personnel are actively engaged in bringing the Good News of Jesus into the total
educational experience.
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B. School Organization Standards

1. Governance
The governance body of the school responsibly keeps the school’s mission, delegates
responsibility as necessary, and monitors for accountability regarding what is delegated.

2. Administration
The school administration provides quality leadership for the personnel and the operations by
which the religious and educational objectives of the school are realized.

3. Instructional Personnel

Instructional personnel are qualified for their responsibilities and are committed to
professional development toward ensuring that the religious and educational objectives of
the school are realized.

4. Support Staff
School support staff engage in duties essential to the effectiveness of the school’s religious
and educational operations.

5. Organizational Structure

The organizational structure of the school — its offices, departments, schedules, modes of
communication, and deployment of personnel — and the operations pertinent to this
structure are optimum for realization of the religious and educational objectives of the school.

C. Teaching and Learning Standards

1. Curriculum/What Students Learn
The school provides a challenging, coherent, and relevant curriculum for students toward
students’ accomplishment of the educational outcomes that the school sets for them.

2. Instruction/How Students Learn

Instructional personnel use a variety of appropriate methods by which to maximize the
learning experiences of all students toward students’ accomplishment of the educational
outcomes that the school sets for them.

3. Assessment
School personnel responsibly engage in assessment of students’ learning toward students’
accomplishment of the educational outcomes that the school sets for them.

9
September 2012



4. Reporting Student Achievement
School personnel responsibly report students’ achievement toward students’ accomplishment
of the educational outcomes that the school sets for them.

D. Student Support Standards

1. School Environment
The school provides an environment that is physically, personally, and academically safe for
all students.

2. Academic Support
The school provides academic support services sufficient to meet the learning needs of all
students.

3. Co-Curricular Programs

The school provides opportunities for students to engage in co-curricular activities — the arts,
athletics, student government, clubs, etc. — that are conducive to their development as
whole persons.

4, College Matriculation
The school provides support services that foster the college matriculation of students.

E. Material Stewardship Standards

1. Enroliment Resources
The school’s enrollment operations are well conceived and well run, toward securing the
student population that the school mission intends.

2. Classroom and Instructional Resources
The classroom and instructional resources are sufficient both in quality and in quantity for the
school to deliver an excellent educational program.

3. Plant Resources
The school plan— facilities, buildings and grounds — is of such size and quality as to
constitute a fit house for the school’s essential operations.

4. Funding Resources (i.e., revenue generating)

The school’s funding sources and operations — tuition, annual events, and third-source
income — are of such quality as to yield revenues sufficient at minimum to offset annual
expenses
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5. Business Operations
The school’s business operations — budgeting, accounting, etc. — are sound as to planning,
implementation, reporting, oversight, and review.

6. Promotional Operations

The school’s promotional operations — public relations and marketing — effectively
communicate school news and attract support for the school from within and beyond the
school community.

7. Strategic Material Planning
The school exercises responsible material resource planning for its future.

11
September 2012



E3 SELF STUDY FORMAT

The facts of school experience constitute a Data Library (DL). To construct this library is to gather the
facts of school experience (including information from surveys) and to keep them in a binder. The
gathering of school data in E3 is not left to chance or to a school’s determination, rather this gathering is
required by reason of the order and the meaning that educational standards supply. There is in E3 the
flexibility for a school to declare and analyze other data that is significant to the school. The Data Library
is a necessary document in the E3 process, necessary insofar as there can be no “findings” in Chapter 4
of E3 without first there being data from which findings are perceived.

The effectiveness of the school itself can be inferred from student work. The school sets the conditions
for student work, therefore the school may infer from students’ accomplishment of Integral Student
Outcomes and, of course, content how well the school has established the conditions for this work.

Gathering student work is best accomplished in department Home Groups. What is collected becomes
evidence of the achievement of the ISOs and other pertinent criteria (e.g., academic content standards).
This body of student work is then analyzed—in department (home) groups and in Integral Groups—in
order to determine students’ accomplishment of the outcomes (i.e., course-specific and ISOs) set for
them and to infer the school’s effectiveness in helping students meet these outcomes. These
determinations and corresponding inferences constitute “findings.” Findings are the work of Chapter IV.
They are cast in the forms of key strengths and key areas for growth.

The Data Library is kept in a binder separate from the Self Study. Constructing the Data Library is best
accomplished in Home Groups. In E3 school data is deliberately ordered to the educational standards in
Chapter IV. The work in Chapter IV calls for a school to analyze the data in light of the standards and to
determine the quality of school operations. These determinations of quality constitute “findings.”
Findings are cast in the forms of key strengths and key areas for growth. These findings are recorded in
Chapter IV..... A school may understand that, even apart from its Self Study, to annually update its Data
Library is an inherently worthwhile operation.

Duplicate the E3 Process Form (PF) and use it to record each meeting that is related to E3. This record of
meetings constitutes a large part of Chapter 3, the “process chapter.” Organize the records first by sorting them
according to the Chapters of E3 then by chronology—with the most recent meeting first.
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CHAPTER |

INTRODUCTION to the SCHOOL

Name of School:

Address:

School’s Year of Inception:

Nature of the School : [check the appropriate option, per category ]

Ownership Gender Educational Thrust
Diocesan* All Female College Preparatory
Parochial* All Male Comprehensive
Religious* Coeducational Other (specify)

Lay Group*

* |dentification of this Owner:

School’s Governance Structure: [check the appropriate option]
Policy Board Advisory Board/Council
Board of Limited Jurisdiction* Consultative Board/Council

Other (specify)

*i.e., with reserve powers to the Owner (i.e., Diocese, Parish, Religious Congregation, Other
(canonical) Juridic Person )

School’s Administrative Structure: [check the appropriate option]

President and Principal Principal Other (specify)
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INSERT an Organizational Flow Chart (1 sheet) after this page.

Administrative Personnel
e Names and position titles and years in the position of the members of the administration
e Indicate f/t or p/t for each administrator

Instructional Personnel
e Names and positions and years at the school of all instructional personnel
e Indicate f/t or p/t for each instructional person

Staff Personnel
e Names and positions and years at the school of all staff (i.e., “classified employees”)
e Indicate f/t or p/t for each staff person

Board/Council

e Names and terms of the members of the school’s Board/Council
e How a member comes to be part of the Board/Council

The standing committees of this Board/Council

The annual frequency with which the Board/Council meets

Parent Organization/s

o |dentify the parent organization/s as well as the number of active members.
e Names and terms of the leadership of these organizations

e The major functions of these organizations in the life of the school

Alumni Organization

e Identify whether there is an alumni organization as well as the number of active members.
e Names and terms of the leadership of the alumni organization

o The major functions of the alumni organization in the life of the school

Brief History of the School
This category requires a brief narrative — no more than a paragraph — that includes defining
events/features in the school’s life from its inception to the current moment.

Most Significant Developments in School Life since the Last Self Study
bullet format, limitedto 5 -7
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CHAPTER Il
SCHOOL PURPOSE

This purpose is understood to be comprised of a Mission Statement, a Philosophy Statement, and Integral Student
Outcomes. Also, if the school has a vision or motto, it is fitting to insert it here and to provide a brief explanation of
it.

A. Include the SCHOOL’S MISSION STATEMENT

B. Include the SCHOOL'’S PHILOSOPHY STATEMENT

Written Requirement
In a paragraph, tell how the Mission and Philosophy Statements were created and/or reviewed, and
then tell how they are promulgated in school life.

C. Include the SCHOOL'’S INTEGRAL STUDENT OUTCOMES (I1SOs)

Written Requirement
In a paragraph, tell how the Integral Student Outcomes were created and/or reviewed, and then tell
how they are promulgated in school life.
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CHAPTER Il
SELF STUDY PROCESS

Organizing for the Work of the Self Study

1. ldentify the members of the E3 Leadership Team comprised of:
To be determined by principal

2. ldentify the members of each £3 Home Group comprised of:
To be determined by principal and Leadership Team

3. Identify the members of each E3 Integral Group comprised of:
To be determined by principal and Leadership Team

Chronicling the Process of the Self Study

For each formal meeting that has to do with the Self Study, include a “Process Form.” The form should be
completed at the time of a meeting and then arranged according to the Chapters of E3 in chronological
order—beginning with the most recent meeting and extending back to the first meeting. These forms are
to be kept in this chapter of E3.  [Duplicate and use the Process Form.]

Gathering Data [‘Data’ refers to student work and to the facts of school experience.]

1. Gather representative student work, in all courses.
2. Construct the Data Library.

Note: The Data Library is kept in a binder separate from the Self Study.
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E3 PROCESS FORM (PF)

(FOR THE PURPOSE OF RECORDING ALL MEETINGS CONVENED TO WORK ON E3)

Date of Meeting: Time of Meeting:

Kind of Meeting: [Check one ... Also, provide identification of the specific group.]
[ ] Leadership Team [ ] Home Group
[ ] Integrated Group [ ] other Group

ID of specific group:

Purpose of Meeting: [select the number that corresponds to the purpose]

direct the accreditation process

receive training in the accreditation process

clarify school’s purpose (mission/philosophy/Integral Student Outcomes)

discern and report school progress from last accreditation visit

construct the Data Library (i.e., gathering school demographic data, the data of student

achievement, survey data from major constituent groups in the school community, and data

regarding school operations)

6. discuss and evaluate data in light of the educational standards of £3, of Integral Student Outcomes,
and of other pertinent criteria (e.g., course content standards)

7. summarize findings (i.e., whether and to what extent the school meets/realizes the standards of E3,
Integral Student Outcomes, and other pertinent criteria)

8. identify key strengths and key areas for growth

9. discern the school’s areas for vital growth

10. formulate action plans to address the areas for vital growth

ukhwh e

Summary of the Major Accomplishments of this Meeting: [bullet format] [Use reverse side if needed.]

[Duplicate this sheet, and use it to record each meeting that is related to E3. This record of meetings constitutes
a large part of Chapter 3, the “process chapter.” Organize the records first by sorting them according to the
Chapters of E3 then by chronology—with the most recent meeting first.]
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THE DATA LIBRARY
of Ensuring Educational Excellence

The Data Library (DL) is a collection of facts of the school experience: perception data from surveys,
achievement facts from student coursework and from standardized testing results, demographic facts
about students, the facts of school operations, and more. These facts that constitute the Data Library of
E3 are the kinds of facts that were gathered more or less in the “Profile” of the predecessor document.

In E3 there are Data Library facts as described in this section of E3. There is also another kind of fact,
namely students’ work. This is work that students accomplish day in and day out—homework, projects,
quizzes, note-taking, essays, tests etc. In itself this work indicates student learning. Tied to
accreditation, this work serves as evidence. It is evidence of whether the outcomes that the school
intends for students—both academic outcomes and more Integral Student Outcomes—are realized in
fact..... With the exception of the scores that students obtain on comprehensive course exams and on
standardized tests, the facts of student work are not gathered in the Data Library. They are gathered
elsewhere and, no less than the facts in the Data Library, they are adduced and analyzed at accreditation
time and at other times as well.

Concerning the Data Library

1. The DLis kept in a binder separate from the Self Study although it is part of the Self Study

process.

The DL is constructed prior to any work on Chapter IV.

The DL is a necessary document; Chapter IV of E3 is dependent upon it.

The DL is best constructed by Home Groups (e.g., departments, administrators, parents).

The DL is aligned to the twenty-eight (28) educational standards of E3.

The required written identifications of the DL ought to take the forms of a bulleted list, a table,

or a brief, factual statement.

7. Wherever there is a DL item in bold face, there is the minimum requirement of three years of
data reporting. Such a requirement generates data that may yield a trend in school experience.

8. Bracketed items indicate survey data. The format is consistent through all surveys. See Page 19
for directions. [See pages 37-38 for all the survey items and populations required by the DL.]

9. To annually update the DL is inherently worthwhile, since to do so allows a school readily to see
itself. Also, to annually update the DL makes for a relatively easy marshalling of facts by a
school at the time of its Self Study.

10. The data of the DL are not themselves “findings.” They are facts that, upon analysis, yield
findings. (‘Findings’ refers to the key strengths and key growth areas identified in Chapter IV, as
well as to the areas for vital growth that are discerned at the end of Chapter IV and addressed in
the Educational Improvement Plan in Chapter V of E3.)

11. Whether in the Self Study or in the report of the visiting committee, any finding must be
accompanied by references drawn from the DL. (These references must be cited.)

oukwn
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SURVEY DATA IN THE LIBRARY

A. Bracketed Items in the DL are Survey Items
Interspersed throughout the DL are identifications of perceptions that are generated from surveys. (For
a listing of these survey items, see pages 37-38, Catalogue of the Survey Items in the Data Library).
Survey-generated perception data are generally indicated by DL items with brackets at the end. Within
these brackets are three levels of response to any survey question: a high-level response, a medium-
level response, and a low-level response.
For example, DL: A.3 requires identification of “students’ sense of the extent to which teachers pray
with them at the outset of class.” The possible responses include (that at the outset of class teachers
pray with students) “to a minimal extent, to a moderate extent, or to a great extent.” Here, the school
sets up the survey with ratings as follows:

minimal extent moderate extent great extent

1 2 3 4 5 6 7

If students perceive that teachers across the school pray with them to a minimal extent or not at all,
then the students mark # 1 (or #2). If they think teachers pray with them to a moderate extent, they
mark 3, 4, or 5. If they perceive that teachers pray with them to a great extent, they mark 6 or 7.

B. The Correspondence between Number Ratings and Lanquage Ratings (plus some survey rules)
One can see from the survey example above here that there is a correspondence between the numeric
rating and the language rating. Without exception regarding survey items in the DL:
(i) every survey rating ought to be set up according to a 7-point scale [see example above]
(ii) any average from 1 to 2.5 indicates minimal, from 2.6 to 5.5 indicates moderate, from 5.6
to 7 indicates great
(iii) the language rating may vary somewhat according to the survey item. For example, the
language of the levels could be “great, moderate, minimal” or “high, medium, low” or
“widely, moderately, minimally.” There is nevertheless similarity all around.

C. The School Owns Its Surveys (The required DL survey items are not exhaustive.)

There are survey items that are required by the Data Library. But these required items are not the only
topics concerning which a school may survey its constituencies in the course of the Self Study. The
school is expected to broaden the categories and topics on the surveys that it administers in the
interests of gaining a thorough sense of the mind of the groups within the community.

D. Who is meant by ‘the School’ in the Data Library

Except for DL.B.41 and DL.E, when a survey item asks for (identification of) “the School’s perception,”
the perception being sought is that of those on the delivery side of the educational mission of the
school, namely teachers and administrators. In DL.B.41, ‘school’ includes all groups in the school
community; in DL.E, ‘school’ often refers to the administration and the board/council. (See p. 37)

E. Data Library Identifications 13-25 in Section C. Teaching and Learning

DL identifications C.13-25 require respondents (particularly students) to register informed perceptions.
To properly inform perception (without steering it), descriptions or lists are provided. These are
descriptions/lists concerning: learning rigor, instructional methods, technological tools, and kinds of
assessments. These descriptions/lists accompany the pertinent identifications in C.13-25.
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A. Data-gathering pertinent to Catholic Identity Standards

Catholic Identity Standards

1. Catholic Purpose

The school has a mission statement and a philosophy statement that indicate the integration
of the Roman Catholic Faith into all aspects of school life.

2. Worship
The school ensures regular opportunities for the students to experience prayer, retreats, and
the Sacraments.

3. Religion Curriculum

The school uses a Religion curriculum and instruction that is faithful to Roman Catholic Church
teachings, subject to the authorization of the Local Ordinary, and otherwise meets the
requirements set forth by the USCCB.

4, Religion Teachers
The formation of religion teachers for catechetical and instructional competence is ongoing.

5. Partnership with Parents
The school maintains an active partnership with parents whose fundamental concern is the
spiritual and academic education of their children.

6. Service Orientation

The school helps students develop a service-oriented outreach to the Church and civic
community after the example of Jesus who said, “I have given you an example so that you
may copy what | have done.” (John 13:15)

7. Signs and Symbols
There is widespread use of signs, symbols, sacramentals, traditions and rituals of the Roman
Catholic Church throughout the school.

8. Religious Engagement of All
All school personnel are actively engaged in bringing the Good News of Jesus into the total
educational experience.

20
September 2012



Data-gathering Reminders

e The data that a school gathers in this category of Catholic Identity inform the school in its
analysis, discussion, and findings in Chapter IV of E3.

e The written identifications called for here ought to take the form of a bulleted list, a table,
or a brief factual response.

e Items with brackets at the end call for data from a survey. (See pp. 18-19 and 37-38.)

e  Wherever there is an item in bold face, there exists the requirement of a three-year
reporting (generally in the form of a table).

A. Catholic Identity
The data category of “Catholic Identity” requires written identification of . . .

1.

10.
11.

12.
13.

14.

15.

16.

the Catholic composition of the student body [rendered as a percentage], including the
respective percentages of current students who have received the Sacraments of Baptism and of
Confirmation

the daily prayer practice of the School as a whole

students’ sense of the extent to which teachers pray with them at the outset of class [to a great
extent, moderate extent, minimal extent]

the annual occasions and sites for school-wide celebrations (a) of Eucharist, (b) of
Reconciliation, (c) of the School’s patron/namesake, (d) of any other special religious day

the parish within which the school is located, and whether the parish clergy provide
Sacramental services to the student body at the school site (If not, who does?)

a brief outline of the retreat program that the School has established for students (including
identification of the person/s who deliver this program)

the name of the person(s) who gives spiritual direction to students, per their spiritual need

the school’s sense of the percentage of the student body who worship God at Mass each Sunday
[high percentage, moderate percentage, minimal percentage]

the religion department’s sense of the percentage of its students who receive the school’s
religious instruction as catechesis [high percentage, moderate percentage, minimal percentage]

the course requirements in religion that the school sets for students

the school’s sense of the extent to which the religion texts in use conform to the USCCB's
Doctrinal Framework [to a great extent, to moderate extent, to minimal extent]

standardized testing results in religion (i.e., ACRE results, if applicable)

students’ performance on (comprehensive) religion course exams given at the end of the
semester [Note: This Q requires identification of the religion exam, the number of students taking it,
and the average numeric grade that was achieved on the exam. Letter grading could be translated
numerically as: ‘A’ = 4; ‘B+' =3.75; ‘B’ = 3; ‘C+' = 2.75; ‘C' = 2; ‘D+ = 1.75; ‘D’ = 1] [rendered as a table]
(major) modifications to the religion department curriculum and instruction that have been
implemented from a review of students’ semester exam results [bullet]

the name and the professional qualifications for the teaching of religion of each teacher and
her/his number of years of experience as a religion teacher at the school

the requirements that the governance body and/or the (arch)diocese set concerning those who
teach religion or serve in campus ministry
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17.

18.
19.

20.

21.

22.

23.
24.
25.
26.
27.
28.
29.
30.

31.

32.

33.

34.

the formative experiences provided by the school, its governance body, or its diocese in order
to shape school personnel with responsibility for teaching the Catholic Faith [bullet]
school-sponsored formative events for parents that promote their Catholic identity
school-sponsored formative events for parents that promote their partnership with the school
in forming ‘the person of the student’

the school’s perception of the degree to which it treats parents as partners in the educational
enterprise [the School perceives that it treats parents as partners: to a great degree, to a moderate
degree, to minimal degree.]

parents’ perception of the degree to which the School treats them as partners in the
educational enterprise [Parents perceive that the School treats them as partners: to a great degree, to
moderate degree, to minimal degree]

the School’s sense of the degree of overall parent appreciation for the Catholic identity of the
School [The School perceives that the parents’ affect for the school’s Catholic identity is: high; moderate;
minimal.]

a brief outline of the service program that the School has established for students

students’ sense of the extent to which they accomplish a Christological reflection on their
service [to a great extent, moderate extent, minimal extent]

the various annual charitable outreaches in which the School participates

the three (3) most prominent signs and/or symbols of the Catholic Faith throughout the school
the traditional religious practices that the school annually observes(e.g., its observance of
founder’s day or patron day or school namesake day)

the Catholic composition of school personnel [rendered as a percentage] (a) overall and (b)
disaggregated according to administration, faculty, and support staff

the formative experiences provided by the school, its governance body, or its diocese in order
to shape school personnel in responsibility for the Catholic mission of the School [bullet]

an example—drawn from a course within each department (religion excepted)—of the infusion
of reasonably related Catholic content into the department curriculum

the extent to which each of the departments (religion excepted) infuses reasonably related
Catholic content into the department curriculum [e.g., the math department doesso to ___ extent:
maximum, moderate, minimal (repeat for each department)]

students’ perception of the overall faculty affect for the Catholic identity of the School [Students
perceive faculty affect for Catholic identity to be: high, moderate, minimal.]

students’ perception of the degree to which a Catholic spirit permeates: (a) all their classrooms;
(b) the overall sports program, (c) the ensemble of school activities/clubs/student government;
(d) the counseling (i.e., personal/academic/college) that they receive [Students perceive that a
Catholic spirit permeates ____ (a/b/c/d) to a great degree, to a moderate degree, to a minimal degree]
the School’s sense of the degree of overall student affect for the Catholic identity of the School
[The School perceives that the students have a ____ degree of affect for the Catholic identity of the
School: high; moderate; minimal]

The School may add other data pertinent to this area of Catholic Identity, being sure — for
reference’s sake — to assign a number to each datum that it adds, beginning with #35.
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B. Data-gathering pertinent to School Organization Standards

School Organization Standards

1. Governance
The governance body of the school responsibly keeps the school’s mission, delegates
responsibility as necessary, and monitors for accountability regarding what is delegated.

2. Administration
The school administration provides quality leadership for the personnel and the operations by
which the religious and educational objectives of the school are realized.

3. Instructional Personnel

Instructional personnel are qualified for their responsibilities and are committed to
professional development toward ensuring that the religious and educational objectives of
the school are realized.

4. Support Staff
School support staff engage in duties essential to the effectiveness of the school’s religious
and educational operations.

5. Organizational Structure

The organizational structure of the school—its offices, departments, schedules, modes of
communication, and deployment of personnel—and the operations pertinent to this structure
are optimum for realization of the religious and educational objectives of the school.

Reminder

e The data that a school gathers in this category of School Organization inform the school in
its analysis, discussion, and findings in Chapter IV of E3.

e The written identifications called for here ought to take the form of a bulleted list, a table,
or a brief factual response.

e Items with brackets at the end call for data from a survey. (pp. 18-19, and 37-38.)

e Wherever there is an item in bold face, there exists the requirement of a three-year
reporting (generally in the form of a table).
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B. School Organization
The data category of “School Organization” requires written identification of ...
[Concerning ‘governance’]

1.

students’ perception of the degree of care that the School exercises for them as persons
[Students perceive that the degree of care exercised for them as persons is: high, moderate, low.]

(a) whether there is a school ownership body distinct from the governing board/council of the
school; (b) the name of this body; (c) its function in relationship to the school

the 3 - 5 most significant school-related decisions (or policies) of the governance body (i.e.,
the ownership body and/or the board/council) in the most recent three-year period

the board’s/council’s overall sense of the efficacy of its own operations [In the accomplishment of
its own operations, the school board perceives: a high degree of efficacy, a moderate degree, little
degree.]

the form(s) of evaluation used to evaluate (a) the president and (b) the principal [In both cases,
indicate the evaluating agent/body.]

the board’s/council’s overall sense of the efficacy of the school in fulfilling its mission [The
board/council perceives that the school fulfills its mission: to a great degree, to a moderate degree, to
little degree.]

the perception of the school’s board/council concerning the quality of the school’s relationship
with its (arch)diocese [The board/council perceives that the quality of its relationship with its
(arch)diocese is: high; medium; low.]

the perception of the (arch)diocesan school office concerning the school’s responsiveness to
(arch)diocesan policies, concerns, and requests regarding: (a) Catholicity; (b) accreditation; (c)
other pertinent matters (e.g., student safety, enroliment operations, participation in diocesan-
initiated meetings) [Indicate the degree of responsiveness for each of (a), (b), and (c) here: high degree,
moderate degree, little degree.]

[Concerning ‘administration’]

9.

10.

11.

12.
13.

14.

15.

16.

17.

the 3 - 5 most significant work-related challenges faced by the administration in the most
recent three-year period

(a) # of administrators (b) administrators’ years of service at the school [table: 1 to 3 years, 4 to 6,
7 to 10, 11 to 20, +20]

the number of administrators (a) with a teaching credential, (b) with an administrative
credential, (c) with a masters degree, (d) with a doctoral degree

the retention rate of school administrators (i.e., the current year compared to three years ago)
the administration’s overall sense of the degree of its collaboration with its board/council [The
administration perceives itself to collaborate with its board/council: to a great degree, to moderate
degree, to little degree.]

the administrations’ overall sense of its stewardship regarding the school’s mission [In exercising
stewardship of the school’s mission, the administration perceives that it is: highly effective, moderately
effective, minimally effective.]

the administration’s overall sense of the efficacy of its operations [In the accomplishment of its
operations, the administration perceives: a high degree of efficacy, a moderate degree, little degree.]

the administration’s overall sense of the degree of its cooperation with its (arch)diocesan school
office regarding (a) accreditation (b) attendance/participation at pertinent meetings initiated by
the (arch)diocese (c) other pertinent requirements [signify such] that the (arch)diocese sets for
its high schools [For each matter indicate: high degree of cooperation, moderate degree, little degree.]
the students’ perception of the degree to which teachers facilitate their learning [Students
perceive that teachers facilitate their learning: to maximum degree, to moderate degree, to little degree.]
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18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

the 3 — 5 most significant work-related challenges faced by teachers in the most recent three-
year period

(a) # of instructors (b) instructional personnel’s years of service at the school [table... 1to
3 years, 4to 6,7 to 10, 11 to 20, +20]

the number of teachers (a) with a teaching credential, (b) with an administrative credential, (c)
with a masters degree, (d) with a doctoral degree

the retention rate of instructional personnel (i.e., current year compared to three years ago)
how instructional personnel are hired

(a) the kind(s) of formal evaluation(s) that the administration has used to evaluate teachers in
the most recent three-year period; (b) whether the formal evaluation of all teachers by the
administration is an annual experience

the professional development trainings that the faculty as a whole has experienced (per
administrative sponsorship) in the most recent three-year period

teachers’ perception of the usefulness in the classroom of the information/skills from the
professional development trainings in #24—i.e., their overall perception and their perception
disaggregated departmentally

the professional development requirements that the administration sets (a) for teachers, (b) for
itself (i.e., # of CEUs over a defined period of time)

the percentage of teachers who, on their initiative, regularly exceed the requirements of
professional development that the administration sets

the overall percentage of instruction that is provided by teachers who are teaching outside the
subject area for which they were professionally trained [i.e., overall # of courses taught by such
instructors “divided by” school’s total # of courses] . . . and the percentage disaggregated according
to these departments: (a) religion, (b) English, (c) mathematics, and (d) science

[Concerning ‘support staff’]

29

30

31.
32.

33.

34.

any significant work-related challenges faced by support staff within the most recent three-
year period

(a) # of support staff  (b) support staff’s years of service at the school [rendered as a table with
categories that include 1 to 3 years, 4 to 6 years, 7 to 10 years, 11 to 20 years, +20 years]

the retention rate of support staff (i.e., current year compared to three years ago)

whether, in the hiring of support staff—including athletic coaches, these individuals receive an
orientation to the school’s mission and to the intended outcomes for students that the school
holds

(a) whether the formal evaluation of the support staff (i.e., non-instructional personnel) by the
administration is an annual event; (b) the kind(s) of formal evaluation that the administration
uses to evaluate support staff

the perception of support staff concerning the degree of significance of their work in the overall
accomplishment of the school’s mission [Support staff perceive that, in relation to the
accomplishment of the school’s mission, their work has significance: to a high degree, to moderate
degree, to minimal degree.]

[Concerning ‘the organization of the school’]

35.

the perception of the School regarding how widespread is the practice of accountability on the
part of administration and teachers [The School perceives that the practice of accountability among
administrators and teachers throughout the school is: widespread, moderately extensive, minimally
extensive.]
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36. (a) the nature of the current School schedule (i.e., the configuration of the schedule of classes—
whether periodic, exclusively block, or modified block—including whether the classes rotate
within the schedule); (b) the number of consecutive years that the School has used this
schedule; and (c) the perception of faculty concerning the degree to which the current School
schedule of classes is conducive to optimum time-on-learning [The perception that the current
schedule promotes such: to a high degree, to moderate degree, to minimal degree.]

37. the faculty’s perception of the quality of the content and forms of communication that the
administration uses with them [Faculty perceive that the content and forms of the administration’s
communications with them are: highly effective, moderately effective, minimally effective.]

38. the major publications linking the School to the home (hard copy and electronic copy)

39. the School’s perception of the degree of efficacy of the student information system (SIS) in use
(Here, ‘SIS’ is understood to contain students’ personal information, their course schedules,
their grades, their attendance, and their Christian service record.) [The SIS is perceived by the
School to be effective: to a high degree, to a moderate degree, to minimal degree.]

40. the perception of parents concerning the degree of efficacy of school communications with
them [Parents perceive that the content and forms of the school’s communications with them are: highly
effective, moderately effective, minimally effective.]

41. the perception of the School regarding how well overall the school is organized and run—from
governance to administration to classroom to home—toward promoting the optimum human
and Christian development of students [The School perceives that the quality of its organization and
operation is: high, moderate, low.]

The School may add other data pertinent to this area of Organization, being sure — for
reference’s sake — to assign a number to each datum that it adds, beginning with 42.

C. Data-gathering pertinent to Teaching and Learning Standards

Teaching and Learning Standards

1. Curriculum/What Students Learn

The school provides a challenging, coherent, and relevant curriculum for students toward
students’ accomplishment of the educational outcomes that the school sets for them.

2. Instruction/How Students Learn

Instructional personnel use a variety of appropriate methods by which to maximize the
learning experiences of all students toward students’ accomplishment of the educational
outcomes that the school sets for them.

3. Assessment
School personnel responsibly engage in assessment of students’ learning toward students’
accomplishment of the educational outcomes that the school sets for them.
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4,

Reporting Student Achievement

School personnel responsibly report students’ achievement toward students’ accomplishment
of the educational outcomes that the school sets for them.

Reminder
The data that a school gathers in this category of Teaching and Learning inform the school in
its analysis, discussion, and findings in Chapter IV of E3.
The written identifications called for here ought to take the form of a bulleted list, a table,
or a brief factual response.
Items with brackets at the end call for data from a survey. (pp. 18-19 and 37-38.)
Wherever there is an item in bold face, there exists the requirement of a three-year
reporting (generally in the form of a table).

C. Teaching and Learning
The data category of “Teaching and Learning” requires written identification of . . .

1.
2.

w

10.

11.

12.

the sources of the (academic) content standards that comprise the curriculum

the names and sequence of courses available to students in each of the subject areas of
English, mathematics, science, social science, foreign language, aesthetics (i.e., music and
the arts), technology, and physical education [Religion receives a separate treatment, within
the Catholic Identity standards area.], as well as (identification of) the courses that satisfy the
requirements for matriculation to the state college/university system [Note: This latter
identification may be accomplished by means of an asterisk next to any course, whereby the asterisk
designates ‘required course for matriculation to state college/university.’]

the number of courses and units (credits) required for graduation, per subject areas

the honors courses as well as the advanced placement courses that the school provides . .
and the number of students enrolled in such

the record of student achievement in advanced placement courses (i.e., the # of students
tested and the # who achieve a passing grade)

any curricular course or program that the school provides for ELL students . . and the
number of students enrolled in such

any curricular course or program that the school provides for students identified with
special needs .. and the number of students enrolled in such

any other distinctive kind of curricular course/program/emphasis that the school provides
school-wide responses that seek to remedy students’ low achievement [bullet them]

the documents that formally communicate academic policies—i.e., school-wide and
department policies

the school entity/entities responsible for school-wide and department
monitoring/evaluation/development of: (a) curriculum; (b) instructional methodologies; (c)
assessment practices; and (d) grading

the perception of each department regarding how well students master the content
standards pertinent to the department [e.g., The math department perceives that students’ are
___ proficient at math: maximally, moderately, minimally.]
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13.

14,

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

the school’s sense of the degree to which it has identified indicators throughout its whole
educational program that reveal students’ achievement of the Integral Student Outcomes
[The school has identified these indicators toa _____ degree: great; moderate; minimal.]

students’ perception of the degree to which they master the Integral Student Outcomes
that the school sets for them toward graduation [Students perceive that the degree to which
they master the ISOs set by the school for them is: high; moderate; low.]

parents’ perception of the degree to which students master the Integral Student Outcomes
that the school sets for them toward graduation [Parents perceive that the degree to which
students master the ISOs is: high; moderate; low]

school’s perception of the degree to which students master the Integral Student Outcomes
[The school perceives that the degree to which students master the ISOs is : high; moderate; low]
students’ perception of the overall degree of learning rigor that is required of them by the
school’s integral educational program [Students perceive that the degree of overall learning rigor
required of them is: high; moderate; low.] [A school environment characterized by ‘learning rigor’
tends to include: (the sum of a student’s) initiative, effort, appropriation of content, note-taking,
homework, higher order thinking or critical acumen, moral reasoning, collaboration with peers,
creativity, problem-solving, demonstrated proficiency at required skills...... The survey item that the
school uses here should facilitate students’ responses.]

students’ perception of the five (5) most common instructional methods that teachers use in
the classrooms —i.e., their perception in an overall sense and disaggregated
departmentally [These instructional methods are to be drawn from the following list (to which a
school may add methods): teacher presentation on a topic; teacher dialogue with students (Q and
A); student note-taking; completion of study guides; individual work; group work; project-based
work; lab work; graphing; student research and presentation; computer-supported work;
performance that demonstrates skill/s; students doing pictorials; students constructing and testing
hypotheses; homework head-start; teacher feedback to students regarding their work; students
checking their work for understanding; student problem-solving; students doing comparisons and
contrasts; teacher modeling the learning asked of students; teacher guiding the learning- practice
of students; teacher invites/promotes student questioning; teacher invites/promotes student
critical inquiry; teacher invites/promotes student belief/faith; peer coaching/editing by students]
students’ perception of the five (5) instructional methods that enable them to learn the
best—i.e., their perception in an overall sense and disaggregated departmentally

faculty’s perception of the instructional methods by which their students learn the best—
i.e., their perception in an overall sense and disaggregated departmentally

the departments that make ample use of technological tools (by teachers and students); the
departments that make moderate use thereof; the departments that make minimal use of
technological tools [A highly technological learning environment tends to include: wireless
access; internet stations in the classroom; computer access for each student; interactive boards;
document cameras; subject area software; whiteboards for each student; technology standards
embedded in the curriculum; software programs to communicate student progress to parents; a
technology plan that includes, among other things, the use/replacement of hardware and
software.]

students’ perception of the most common technological tools that faculty employ in
instructing—i.e., their perception in an overall sense and disaggregated departmentally [The
survey item that the school uses here should facilitate students’ responses.]

faculty’s perception of the most common technological tools that they employ in
instructing—i.e., their perception in an overall sense and disaggregated departmentally
students’ perception of the most common kinds of assessments that teachers employ—i.e.,
their perception in an overall sense and disaggregated departmentally [Kinds of assessments
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25.

26.
217.
28.

29.

30.

31.
32.

33.

34.

35.
36.

include: quizzes, tests (multiple choice),tests (essay format), tests (mixed format), homework,
research paper, evaluative essay, projects, individual student presentation (oral and/or written
format), reports, group presentation, demonstration of skills, performance...... The survey item that
the school uses here should facilitate students’ responses.]

students’ perception of the most effective kinds of assessments that teachers employ—i.e.,
their perception in an overall sense and disaggregated departmentally [By ‘effective’ is meant
a fair and accurate measure of students’ learning of pertinent curricular content.]

teachers’ perception of the most effective kinds of assessment that they employ—i.e., their
perception in an overall sense and disaggregated departmentally

(a) whether there exists a school-wider grading scale and, if so, (b) what it is

students’ perception of the fairness of grading policies and practices—i.e., their perception
in an overall sense and disaggregated departmentally [Students perceive that teachersare _____
fair in their grading policies and practices: highly, mainly, hardly]

students’ performance on (comprehensive) course exams given at the end of the semester
[This Q requires identification of the exam, the number of students taking it, and the average
numeric grade that was achieved on the exam—according to, for example: ‘A’ = 4; ‘B+’ = 3.75; ‘B’ =
3; ‘C+' =2.75; 'C’=2; ‘D+’ = 1.75; ‘D’ = 1] [rendered in the form of a table]

(major) modifications to a departmental curriculum and instruction that have been
implemented from a review of students’ semester exam results [bullet]

the standardized tests that the school annually employs at each grade level

students’ performance on the standardized tests that the school gives [rendered in the form
of a table]

(major) modifications to curriculum and instruction that have been implemented from a
review of students’ standardized test results: (a) schoolwide modifications and (b) subject
area (i.e., departmental) modifications [bullet]

the frequency and mode(s) of student academic progress reports from school to home

the frequency according to which student report cards are given in a school year

the frequency and mode(s) by which the school communicates students’ academic
achievement (and distinctions): (a) within the school community; (b) to its governance body;
(c) to its (arch)diocese

The School may add other data pertinent to this area of Teaching and Learning, being sure —
for reference’s sake — to assign a number to each datum that it adds, beginning with 37. For
example, a school with an international baccalaureate program could adduce data relevant to
this program, and do a corresponding analysis in Chapter IV of E3.
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D. Data-gathering pertinent to Student Support Standards

Student Support Standards

1. School Environment

The school provides an environment that is physically, personally, and academically safe for
all students.

2. Academic Support
The school provides academic support services sufficient to meet the learning needs of all
students.

3. Co-Curricular Programs

The school provides opportunities for students to engage in co-curricular activities — in the
arts, in athletics, in student government, in clubs, etc. — that are conducive to their
development as whole persons.

4, College Matriculation
The school provides support services that foster the college matriculation of students.

Reminder

e The data that a school gathers in this category of Student Support inform the school in its
analysis, discussion, and findings in Chapter IV of E3.

e The written identifications called for here ought to take the form of a bulleted list, a table,
or a brief factual response.

e Items with brackets at the end call for data from a survey. (See pp. 18-19 and 37-38.)

e  Wherever there is an item in bold face, there exists the requirement of a three-year
reporting (generally in the form of a table).

D. Student Support
The data category of “Student Support” requires written identification of . . .
1. whether the school has a comprehensive safety preparedness plan (i.e., a plan that addresses
the various emergencies than can come upon a school]
2. the frequency with which the school annually practices its comprehensive safety plan
3. the requirements that the school observes toward ensuring students’ sexual safety (in kee